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In the speech communication classroom, values
clarification activities can be used as motivational techniques and
as metkods for teaching interpersonal compunication skills. Learring
to use communication skills can be a values-clarifying process in
itself and can occur in speech areas vieved as prirarily cognitive:
argumentation, persuasion, discussion, and so on. In addition,

teachers must be able to apply effective interpersonal skills to
their own teaching and to recognize that many of these skills will be
for listening, responding, and guestioning, as well as for informing.
Finally, student evaluation can be approached using the principles of
personal growth and can range from brief feedback to a complex set oi
criterion-referenced assignments or contracts. In short, values
clarification can be considered a technique whose impact is already
discernible in the texts and teaching of speech communication.
(Author/K5)
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ve had an increasingly small
1 le. Few would deny that there
are fa t ls] man? students who are not clear what their
1ives are for or what is worth working for. This
category includes students that teachers recognize as
apathetic, flightly, uncertain, inconsistent, or who
are drifters, overconformers, over di=ssenters, or
role players.? Many underachievers, whose problems
are not primarily physical or emotional, are also in
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;nteract éffEEtLVElj with his or her environment. This
assumption is consistent with the belief in ths growth-
promoting nature of human beings in humanistic psy=
chology. Carl Rogers said, "I dare to believe that
when the human being is inwardly free to choose what=
ever he deeply values, he tends to values those objects,
experiences, and goals which make for his own survival,
growth, and develo
development of other
acteristic of the human €] '

actualizing and 5@:1,1125& gaalg when he is exposed to
a gr wth- pr@matlng clim

Tn his book, Human Values in the Classroom:
Teaching for PEISDEEI and Social Growth, ﬁ@bert Hawlay
sharply focuses on the beliefs of Carl Rogers and
others when he says, "It is the schools' chief func-
tion to produce s; ially self-actualizing people"

ts to Bochner's and Kelly's second

This statement poi
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Values clarification use
activities as a means of di
exploring others' values,
how to communicate effectively can also be a
clarification process in itself. In an arti
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a l es, thgn n21ther
can we becoma DPEB ta our inner experiences
nor can we have the confidence to make our
own choices. Secondly, self-disclosure
has a clarifying effect. As we raveal
outselves, we hear ourselves speak, we get
others' reactions, we think "that's not
exactly what I meant to say" or "I hEVEn‘t
:anveyed what I'm really feeling or "next
time I'd like to put it differently.” 119
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ce
of ”g nd acti . ue incl
flve majar areas: Feeling, Thinking, Communicating,
Choosing, and ACtlﬂggzl Many af hlE subprocesses '
include areas tradition ur o =
classes. The Feeling
@penneaa tQ and aigeEtSni

ugpérted ff@m unsugga
aganéa and ;tgrEQtYPESF anc using logic- Communi-
~1.-ar messages verbally and
i ing, drawing out, asking
wg feedback, and con-

nanverballj; em,,thlc
questions, giving and rec
flict resolution. Choosing includes generating and
considering alternatives, pro oblem solving, data
gathering and choosing. This listing might well be

an outline for a curriculum with courses in intra-
personal and interpersonal communication, public
speaking, propaganda, argumentation, and group discus-
sion rather than an outline of processes of values

clarification.

values ;1§rifigatianfin Speech Communication Education

As the proponents @f valués clarification have
searched for fuller dimensions in their methodology,
speech communication ea cators might also look beyond
the specific exercises and objectives of their teaching
to study the implications of their work on the values
clarifying of their students. An article in The
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=
clarlfy person
communicate, i

yet lt v
SCEGQIE; as hava the concerns for
values. The teacher of inter-
parsonal cormmunication can hardly
avoid dealing with the affective
or emotional side of learning or
trying to deal with the questi iens

of values that such learning in

s, even though there is no o8
ight answer" to such guestions. 5

Teacher Comfunication

Having examined some of the ways in which values
cla rlilcatlan and speech communication are related
to students’ learning, let us novw consider their

9

10

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

functions in the teaching process. Although students
are nften involved in group work, projects and other

independent activities, the teacher stilli structures

learning, shares kncwledge and sets the tone of open-
ness, trust, and honesty while motivating students to
do work that is demanding and rigorous. Barbour and

Goldberg state:

Fundamentally... the teacher must be
able to facilitate learning, to pro-
vide information, to stimulate face=
to-face experiences which place
responsibility for learning on the
students, to identify and utilize
resources in the class for information
and insight, and, most importantly,

to practice what he preaches about

the ways in which individuals relate _
to and communicate with one another .2

Raths, et al., include a lengthy discussion of a
particular type of teacher communication, the value
clarifying résgénse.37 Essentially, this is a way of
responding to students in order to encourage them to
consider what they are choosing, prizing, or doing.
Like other constructive feedback, it is not evalua-
tive, but it stimulates the students to think about
values. "Did you think about the alternatives yet?"
"Have you done anything about that?" "What are some
of the good points about this?" The values clarifying
response is very brief, but it offers the teacher
another communication strategy, another reminder about
the numbers of ways teacher communication can be used
effectively.

Summarizing the role of the teacher in the class-
room, Harmin et al. have listed scome of the teacher
behaviors that seem to promote effective values clari-
fication. Like those discussed by Barbour and
Goldberg for the interpersonal communication behavior,
especially to listening, offering feedback, and gues~-
tioning, rather than the traditional teacher communi-
cation, "telling," values clarification is effective

10
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valuate some of
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have a precise theoretical defin of persaﬁal
growth for adolescence agailnst wh i progress may be
measured. Furthermore, the acid - of ong's abil-
ity to use communication or fectively comes
in one's life, lived largely out51da the classroom.

Another difficulty is that humanistic education
stresses role-free, nonjudgmental, and open communi-
cation between teachers and students. Traditional
grading systems in which the locus of evaluation is
in the teacher's judgment on the student's cognitive
classroom output, which is in competition with other
tudént's work, is inimical to all that we have been

Although evaluation is always a fragile operation,
there are methods by which the scalpel is used less
11
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painfully and more profitably, without leaving "scars."
First, the teacher must be aware of the subtle power

to evaluate positively or negatively in feedback.

A brief, immediate response can signal support and
reinforcement as casily as it can sound . doomsday
knell to a student. Second, for all students, espe=

'cially for those who choose "to pass" on class acti-

vities, there must exist the opportunity to demonstrate
both their learning of communication principles and
their understanding of the possible application of

the principles to their lives. Since student comments
are necessarily based on subjective experience, the
teacher might establish eriterion-referenced stand-
ards such as the following for student reports.
"pirst, your comments must be clearly stated. Second,
they must be clearly related to a concept in the text.
Third, they must show a possible application to your
life."

For unit, module, or course work, the teacher and
students might establish a clearly delineated contin-
gency contracting system where students know the
quantity and quality of work to be done at specific
intervals in the course for the contracted grade.
Throughout the course, self-rating, peer ratings,
teacher-ratings, feedback sessions or conferences can
be arranged. Finally, evaluation of one's develop-
ment in the process of learning rests with the student.
The teacher should be less concerned with the be-
havioral "objections" approach and more concerned with
behavior that is supportive of positive learning,
objective self and teacher evaluation, and authentic
perscnal growthgz’

Conclusion

In the speech communication classroom, values
clarification activities can be used as motivational
techniques and as methods for teaching interpersonal
communication skills. More importantly, however,
learning to use conmunication skills can be a values
clarifying process in itself, especially in inter=
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personal communication. But it can also occur in other
speech areas treated as primarily cognitive;
argumentation, persuasion, discussion, public address,
etc. For not only can personal values be clarified
in the process of learning to communicate and interact
with others, but social vaiues can and should also
be clarified on the uses of facts, skills and concepts,
once mastered.

Tea:her communication is important in the broadest
sense since a positive and supportive climate must
be created. No longer merely cognitive masters of
communication theory, teachers must be able to apply
effective interpersonal skills to their own teaching
and recognize that many of their skills will be
listening, responding, questioning, as well as in-
forming, and "telling."

Finally, evaluation, always a difficult area, can
be approached using principles consistent with personal
growth and can range from simple and subtle experiences,
such as offering brief feedback responsese, to a
highly developed set of criterion-referenced assign-
ments or contracts. Whatever the method, the purpose
is to enhance students' learning and growth.

This paper establishes a framework in which speech
communication teachers might consider values clarifi-
cation as a focus whose impact is already discernible
in our texts and teaching. Both areas have rwuch to
offer each other as academic disciplines, and this
reciprocal relationship should concern us as teachers.
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